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Pupil premium strategy statement 

This statement details our school’s use of pupil premium and recovery premium fund for the 2022 to 2023 academic year funding to help 
improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending 
of pupil premium had within our school.  

School overview 

Detail Data 

School name Priory School 

Number of pupils in school  1160 

Proportion (%) of pupil premium eligible pupils 21.31 

Academic year/years that our current pupil premium strategy plan covers (3 year plans 
are recommended) 

2021-24 

Date this statement was published 16th December 2022 

Date on which it will be reviewed 1st July 2023 

Statement authorised by Jon Curtis-Brignell Headteacher 

Pupil premium lead Laura Douse Deputy Headteacher 

Governor / Trustee lead Gaydree Wrigley 
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Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
£223,332 

Recovery premium funding allocation this academic year £37,074 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£260,406 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is to ensure that all students meet their potential as individuals. We 

embrace the belief that everyone is of value and has value to add to our school 

community and wider society. 

We aim to recognise, understand and meet the needs of all students at Priory, 

particularly those who are disadvantaged.  

We intend for all students to feel fully supported academically and in terms of their 

social, emotional and mental health needs.  

Our intention is that all students, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across the curriculum, 

particularly in EBacc subjects.  

We recognise that our students are studying and living in challenging times and our 

intention is to enable them to develop the coping strategies and resilience to thrive. 

Knowing our students well is at the heart of our support strategy. This knowledge 

allows staff to adapt their approach to the individual needs of our disadvantaged and/or 

vulnerable students. High-quality teaching is key to our approach; this is proven to 

have the greatest impact on closing the disadvantage attainment gap and at the same 

time will benefit the non-disadvantaged students in our school. 
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Implicit in the intended outcomes detailed below, is the intention that non-

disadvantaged students’ attainment will be sustained and improved alongside progress 

for their disadvantaged peers. 

Our strategy is also integral to wider school plans to raise the cultural capital in all 

subject areas for our disadvantaged students, providing them with the powerful 

knowledge required to lead a rich and fulfilled life with high aspirations and plentiful 

experiences. The Educational Recovery Fund will be used judiciously in this respect. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. To 

ensure our strategy is effective we will: 

• guarantee disadvantaged students are challenged in the work that they’re set 

and that expectations are aspirational 

• support the whole person so that disadvantaged students are ready and able to 

learn 

 

• provide a learning environment rich in powerful knowledge and cultural capital 

 

• adopt a whole school approach in which all staff take responsibility for 

disadvantaged students’ outcomes and raise expectations of what they can 

achieve 

 

  



 

5 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge number Detail of challenge  

1 Attendance: For the last year whole school attendance was 89.82% and for disadvantaged students 81.18 % 
compared to 91.92% attendance for non-disadvantaged students. 

2 Literacy: This year 17% of Year 7 students have entered Priory with a reading age of below ten years. For these 
students 54% are PP. The percentage of students entering Priory with a reading age below ten years has remained 
steady over the past 3 years, however the percentage of those students being PP is rising.  

 

Through the use of diagnostic tools such as Accelerated Reader software, we have identified that many of our 
disadvantaged students have significantly lower reading ages and comprehension skills than their non-disadvantaged 
peers; this means that they are not accessing all aspects of the curriculum. In turn, low reading levels have a negative 
impact on rates of academic progress for our disadvantaged students. 

3 Cognition and Metacognition: our observations indicate that lower ability disadvantage students lack metacognition 
and self-regulation strategies when facing challenging work and tend to lack resilience which impacts their ability to try 
and have a ‘can do’ approach to challenge. These students do not recognise how they learn and what they need to 
learn; this is evident across the curriculum. 

4 Feedback: our assessment of how students respond to feedback indicates that more time needs to be provided to 
students to reflect and act on their feedback to improve. We are looking at how our whole school feedback policy 
provides a variety of feedback sources that are effective in feeding forward students learning whilst providing subjects 
the autonomy to decide how feedback is used in each curriculum area. 

5 Wellbeing: During the pandemic referrals for SEMH support within the school markedly increased. 78 students (13% 
of whom are disadvantaged) required significant support for their wellbeing.  

In 2021-2022, 133 students were referred for SEMH support, 22% of those students were disadvantaged. 

We have seen that in the past year, the number of referrals for disadvantaged students has increased.  

 

Our assessment shows that Year 9 students have particularly been impacted by the lack of opportunities to improve 
their cultural capital. School trips, belonging to clubs in school and visits from external providers can support wellbeing 
and promote a sense of inclusion.  
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6 Motivation: It is clear that the most disadvantaged students lack motivation and do not always plan for next steps; this 
is particularly evident after the school closures. Many students and particularly disadvantaged students are unsure of 
the future and feel that there is too much to catch up and appear to have given up.  

7 Cultural Capital and Powerful Knowledge:  

Cultural Capital: many of our disadvantaged students lack cultural capital due to limited opportunities and 
experiences. This is often a consequence of socio-economic circumstances.  

Powerful Knowledge: many of our disadvantaged students would benefit from greater exposure to powerful knowledge 
throughout their school experiences and subject curricular. Powerful knowledge enriches and enhances what is taught 
in order to challenge students beyond their lived experiences and empower them as future citizens.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have 

been achieved. 

Intended outcome Success criteria 

1. Attendance: to improve the attendance of all students, but 
particularly the most disadvantaged. 

 

To have the school attendance in line or above the national average 
for all students. 

To improve the Disadvantaged attendance to be inline or above the 
national average for disadvantaged students. 

2.  Literacy: To improve reading ages and comprehension for 
disadvantaged students in Key Stage 3. 

 

Students will recognise the importance of reading, understand that 
reading is a skill that needs practice and students will be able to 
access their learning through reading strategies. Students will see 
their progress through the regular Star tests using Accelerated 
Reader. Staff will be able to see the progress in all curriculum areas 
through better engagement and performance during formative and 
summative assessments.   

1) 100% of disadvantaged students reduce the reading age deficit. 

2) For the majority of disadvantaged students to be at or above their 
chronological reading age. 

3) 100% of drop ins indicate reading is used effectively in lessons 
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3. Cognition and Metacognition:  To improve metacognitive and self-
regulation skills for disadvantaged students in all subject areas. 

 

Staff will be able to report that disadvantaged students are more 
confident about their own learning and that they recognise what they 
must do to make progress. Students will demonstrate an improvement 
through their ability to work independently for longer periods of time; 
this includes completion of homework and improved homework.  

4. Feedback: To improve how feedback is addressed by students in 
lessons and to improve planning to avoid misconceptions in teaching 
and learning. 

 

Our disadvantaged students will use their verbal and written feedback 
with confidence and actively address misconceptions and areas for 
development during DIRT opportunities. Curriculum leads will see this 
improvement through book scrutinies and drop ins. 

5. Wellbeing: For our school community to adequately support 
wellbeing and for all students, including the disadvantaged, to  

     apply strategies that support achieving and sustaining good     

     wellbeing. 

 

Students will be more confident and able to support their wellbeing; we 
will see this through student voice, parental communication and better 
transition from primary to secondary will show staff that there are 
fewer issues related to anxiety around school.  

6. Motivation: To improve life chances for our disadvantaged students 
by providing them and their non-disadvantaged peers with 
appropriate pathways to reach their goals and true potential. 

 

Students will be prepared for their next steps both at Priory School 
and beyond Priory School having been taught the appropriate skills 
and provided appropriate advice when entering their next destination. 

All of our disadvantaged students will have a 1:1 meeting with our 
careers team to support their progression to post 16 and students 
lower down the school will also be given support over the year for 
work experience, GCSE options and goal setting.    

7. Cultural Capital and Powerful Knowledge By the end of the current plan 2023-4, 60% or more of disadvantaged 
students to enter the English (EBacc). In 2022, the figure was 39.5% 

 

2023-4 KS4 outcomes demonstrate that disadvantaged students 
achieve: 

A positive Progress 8 score that closes the gap between 
disadvantaged and non-disadvantaged students. 

An average Attainment 8 score of above 40.0% 

An EBacc average point score of 3.8% 
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Students will have improved access to opportunities outside of the 
classroom and will be able to demonstrate that their experiences have 
increased their knowledge of the world and improved their cultural 
capital. We will be able to report that participation at clubs, trips and 
enrichment activities will increase for our disadvantaged students 
across all year groups.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges 

listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £171,475 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Develop students’ literacy through 
a whole school literacy strategy. 
To include; 

• the teaching and 
embedding of key words in 
all subjects.  

• Regular academic and 
disciplinary reading in all 
subjects 

• A focus on the etymology 
of words to support 
understanding.  

• All subject areas to adopt 
knowledge organisers and 
vocabulary mats.  

• Reading for pleasure, for 
example termly whole 
school reading of a short 
story to engage and 
improve reading across all 
areas with targeted 

https://educationendowmentfoundation.org.uk/guidance-for-
teachers/literacy 

 

EEF guidance for teachers on literacy 

 

‘Closing the Reading, Writing and Vocabulary Gap’ series of books by 
Alex Quigley 

1 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
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questioning, retrieval and 
prediction. 

• Tutor time reading. 

Whole school CPD on Powerful 
Knowledge and Cognition 
strategies. All teaching and 
classroom-based support staff will 
receive training on what powerful 
knowledge is and how it can 
improve the life chances for 
disadvantaged young people.  

Staff will receive training on 
cognition strategies to use in the 
classroom and to support students 
with mental wellbeing. 

Termly CPD programme to 
develop cognition, metacognition 
(including feedback) and wellbeing 
strategies.  

Teacher and student survey to 
analyse the success of these 
strategies on learning and 
wellbeing. 

‘Action Your Potential’ will deliver the CPD, an organisation using 
research led approaches in cognitive science and wellbeing to support 
students and teachers reach their learning potentials. 

https://www.actionyourpotential.org/ 

EEF research using the EEF Teaching and Learning Toolkit 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-self-regulation  

The Sutton Trust Report by Coe et at on ‘What Makes Great Teaching’ 
clearly signposts methods of explicit instruction that supports memory 
building and cognition. 

https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-
Great-Teaching-REPORT.pdf  

 

3,4,5,7 

Two new Head of Year posts 
recruited (Head of Year 9 and 
Head of Year 11). This will 
enable: 

• Greater monitoring of 
disadvantaged student 
progress throughout the 
school year.  

• Intervention for 
disadvantaged students 
not making expected 

 

‘Why pastoral roles are absolutely critical for schools’ as outlined in the 
below article for ‘Teach First’. 

https://www.teachfirst.org.uk/blog/pastoral-roles-critical-schools 

 

1,5,6 

https://www.actionyourpotential.org/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
https://www.teachfirst.org.uk/blog/pastoral-roles-critical-schools
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progress via referral to 
small group Maths and 
English interventions and 
mentoring. 

• Attendance monitoring for 
disadvantaged students. 

• 1:1 Year 9 GCSE choices 
meetings 

Use of NTP Funding to employ 2x 
Academic Mentors in English and 
in Maths to support 
disadvantaged students to catch-
up with their non-disadvantaged 
peers. 

The EEF Teacher Toolkit demonstrates that small group (between 2-5 
students) intervention has an average impact of 4 months additional 
progress over the course of a year.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition  

2,7 

 

  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £44,915 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Weekly spelling intervention for 
Key Stage 3 students. 

  

Standardised spelling scores in Term 1 and Term 6.  

2 

Weekly reading intervention for 
year 7 students during tutor time. 

  

Education Endowment Foundation EEF 

2 

Weekly one to one reading 
intervention during STAR time. 

  

 

Reading comprehension strategies | Toolkit Strand | Education Endowment 
Foundation | EEF 

2 

Weekly Maths intervention for 
Key Stage 3 students during tutor 
time. 

  

Teaching mathematics at key stage 3 - GOV.UK (www.gov.uk) 

 

2,7 

Weekly interventions with year 
11 students during tutor time. 

  

Small group tuition | Toolkit Strand | Education Endowment Foundation | 
EEF 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/peer-tutoring  

2,6,7 

Academic mentoring in small 
groups for targeted students in 
Yr7-11 to support catch-up in 
English and Maths 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition  

2,6,7 

Entry Level Maths and English 
1:1 and small group support.  

Small group tuition | Toolkit Strand | Education Endowment Foundation | 
EEF 

2,6,7 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Creation of an extra small group 
in English to support learners 
with key skills.    

Small group tuition | Toolkit Strand | Education Endowment Foundation | 
EEF 

Improving Literacy in Secondary Schools 

 

 

2,7 

School holiday revision sessions 
for Year 11 students, targeted at 
disadvantaged students 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/extending-school-time  

2,6,7 

 

  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £44,016 

Activity Evidence that supports this approach Challenge number(s) addressed 

Attendance - early intervention to 
support school attendance; work 
closely with primary schools and 
families to detect persistent absence. 
Weekly meetings with our family 
support worker who is working with 
students that struggle with transition.    

 

DfE’s Improving School Attendance 1 

Provision mapping using Edukey to 
provide clear provision mapping of 
individual students needs and 
strategies used to support each 
student inside and outside of the 
classroom. 

https://www.edukey.co.uk/  1,2,3,5,6,7 

Use of CBT Toolkit 1:1 and small 
groups 

Cognitive Behavioural Therapy - Youth Endowment Fund 

 

1,3,5,6,7 

Action Your Potential – to support 
students wellbeing and cognitive 
growth. Particular focus with Year 11 
and Year 11 disadvantaged students 

‘Action Your Potential’ will deliver the CPD, an organisation 
using research led approaches in cognitive science and 
wellbeing to support students and teachers reach their learning 
potentials. 

https://www.actionyourpotential.org/ 

 

1,3,4,5,7 

Cultural Capital and Powerful 
Knowledge – Students in Year 7-9 will 
take part in extra-curricular trips and 
experiences in May as part of the 
Priory activities week. 

https://www.trueeducationpartnerships.com/schools/what-is-
ofsteds-cultural-capital/  

1,5,6,7 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.edukey.co.uk/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://www.actionyourpotential.org/
https://www.trueeducationpartnerships.com/schools/what-is-ofsteds-cultural-capital/
https://www.trueeducationpartnerships.com/schools/what-is-ofsteds-cultural-capital/
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Trips will include local trips including to 
the Priory Ruins, Lewes historical 
landmarks and the South Downs 
National Park as well as national and 
overseas trips.  

The most disadvantaged students in 
Key Stage 3 are also taken to the Big 
Bang fair to give them an experience of 
STEM careers.  

The most disadvantaged students in 
Year 11 will be taken to Jamie’s Farm 
to engage in a working farm and 
activities to foster wellbeing and 
resilience. 

 

Wellbeing – Teenage parenting 
classes with the Family Liaison Officer  

 

‘Culture Shift’ will offer a 9 week 
programme to our Year 8 students. An 
arts based programme focusing on 
wellbeing and positivity. 

 

The ‘Vincent Dance Group’ will work 
with our disadvantaged students in the 
Year 8 Media School with a focus on 
SEMH support 

 1,5,6 

 

Total budgeted cost: £260,406 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic year.  

2021 saw the introduction of regular reading testing through the Star tests using Accelerated 

reader. All students in Key Stage Three have regularly taken the Star tests during fortnightly 

library lessons and reading interventions including timetabled fortnightly library lessons, Year 7 

1:1 reading interventions with our older students during tutor time and the creation of an extra, 

smaller English class have taken place to support literacy levels and raise reading ages 

amongst our weakest, disadvantaged learners. There have been some levels of success to 

raise reading ages. Of the 42 students in Year 7 reading below age 10 in September 2021, by 

the following year, the number had reduced to 24 students reading below age 10. The numbers 

of disadvantaged students within that cohort have not significantly reduced however and 

attention will need to be given to making greater improvements in this area in 2022-23. 

Learning drop-in’s across the school have demonstrated the impact of CPD and metacognition 

strategies taught to students in 2021-2022. Students are engaged in their lessons and 

strategies including modelled tasks, scaffolds and plenty of questioning and feedback to and 

from our disadvantaged students shows that they are increasingly self-aware of their strengths 

and weaknesses and know strategies that help them to learn. Work scrutinies show that there 

is some further work to be done on engaging students better with their written feedback and 

providing them with DIRT time to action the strategies given to them by their teachers in order 

to improve their work. 

Increased numbers of students have engaged with SEMH support in 2021-2022 with the 

number of referrals increased from the previous year. We had identified that this support was 

required and through provision including school counselling, resilient me, PSHE, we have 
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increased the levels of wellbeing and mental health support offered to our disadvantaged 

students.  

Attendance figures have dropped in 2021-2022, we recognise that attendance is pivotal in 

raising the achievement and outcomes of our disadvantaged students. Despite early 

intervention and weekly meetings with the family support officer, some students have found it 

more challenging to transition back into school following the Covid-19 pandemic. 

 

 

Externally provided programmes 

Programme Provider 

  

  

Service pupil premium funding (optional) 

Measure Details  

How did you spend your service pupil premium allocation last academic 
year? 

 

What was the impact of that spending on service pupil premium eligible 
pupils? 
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Further information (optional) 

 

 


