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LANGUAGE
Terminology like ‘that bunch of girls’ or ‘those
lads’ perpetuate negative stereotypes. We
should ensure that pupils are aware that it is
no longer acceptable in certain sectors of
society and “learners should be taught how to
avoid it” (Prior 2017).

CREATIVITY
Engaging boys in creative projects gives them a
clear end product. The Art and DT departments
at Priory school have embarked on family
based projects set as homeworks to enthuse
young men. In Australia there has been a
project called ‘Boys, Blokes, Books, and Bytes’
(Kuper and Jacobs 2018).
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EXPECTATIONS
Boys are treated more negatively by teachers,
and this perception increases with age (Myhill
and Jones 2006). We need to make
expectations clear and ensure that they are
expemplified in as much detail as possible
(Bennet 2017).

ASPIRATION
“White working class boys and young people
were particularly likely to see no link between
being successful and school and future
employment success.” (Impetus- Digging
Deeper 2014) We need to explicitly link
activities towards pupil’s future goals (Reeve
2002).
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ENTHUSIASM
Encouragement inside and outside of the
classroom is key. Boys should be enthused as
much as girls. This might require ‘tailored
approaches’ but it will create the right ethos.
Schools should utilise those adults around the
school who are particularly good at this.

INTERVENTION
Wilson (2013) argues that it is still not
“uncommon for intervention to occur as late as
Y10.” He makes the case that “Pupil tracking
systems allow for far earlier recognition that
they ever have done before. We need to act
upon the information they provide us with.”
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WHOLE SCHOOL



METACOGNITION

The importance of study skills
Research by Dunlosky (2013) show two
interesting things. Firstly, that some ways of
studying are much more effective than others
and secondly that students don’t know which
methods work and which don’t. They are very
likely to chose ineffective methods that require
less thinking and more activity.

The link to boy’s
achievement
Griffin et al (2012) explored the impact that
effective study skills had on academic
achievement. They discovered that female
students were much more likely to engage in
effective study strategies and that difference in
academic achievement was best explained this
way. This is supported by research from Gagnon
and Cormier (2018) who found girls were more
likely to use distributed practice (ongoing study
throughout the course and the mixing of
topics).

Live Modelling
One way we can develop metacognition is by
modelling it ourselves. Rather than producing
exemplar answers in advance we can write them in
class on the board or via a visualizer. This gives us the
opportunity to verbalise our thinking and the
strategies we are deploying. “I am getting a bit stuck
here on what to say next so I will…”
Kelly Gallagher (2011) says “…no strategy improves
my students’ writing more than having my students
watch and listen to me as I write and think aloud.
None.”

Pulling it together
For a host of reasons, girls are more likely to practice
effective study skills than boys. Strategies to support
metacognition are therefore likely to
disproportionately benefit boys and help to close the
attainment gap.
We need to teach pupils which study habits are more
likely to be effective and then ensure they are being
followed through the use of homework and in-class
activities.
Study skills and metacognition should be a curriculum
consideration and not an add-on as exams approach.

01

02

Metacognition
The EEF Guidance report (2018) on metacognition
(thinking about how we learn) suggests that schools
“explicitly teach pupils how to organize, and
effectively manage, their learning independently. They
stress the importance that this independence comes
after guided practice in which teachers support pupils
in developing these study skills over time. We can’t
just leave them to it.
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02
LESSON APPROACHES

High Expectations 
“Starting the year with high
expectations of pupil achievement
resulted in …higher levels of pupils
achievement” (Pinkett and Roberts
2019.) Expect him to perform well
every lesson. No let up!

Equality
“Teach boys in exactly the same
way that you teach girls. High
challenge. High expectations. No
gimmicks. No shortcuts.” (Pinkett
and Roberts 2019)

Chunk tasks
Break the task and homework
down into very clear chunks and
then monitor that he is alright
with it 5-10 minutes later.
Monitor and support relentlessly.
Give specific timings for tasks.

Questioning 
Direct questions at him and don’t
allow him to ‘opt out’ (Lemov
2010). The minute he is looking
switched off, ask him a question
to re-engage him.
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Let him know that it is okay to
make mistakes. how him that
you care. Build a rapport. Praise
him specifically for good work
and effort and achievement
points (but not just for the sake
of it). “I am the decisive element
in the classroom. It is my
personal approach which creates
the climate.” (Wilson 2013)

Mistakes
04 01



RAISING ASPIRATION

Parents are key
Pupils need to see local people
in their community who have
achieved. Parents are often one
of our least used resources.
Create a database of need.

Cultural Capital
Young (1958) argued that cultural
capital means people have a better
chance of succeeding in life.
Knowledge rich curriculums provide
this capital if done correctly.

Time it right 
Don't wait until KS4- talk about the 
idea of ‘choice’ early on with pupils 
and parents. ‘Gatsby Benchmark 5’ 
(2018) means Years 7 and 8 can be 
spent exploring the student’s 
interests and motivations to             
the world of work.

Talk Future
“In Schools, learning is the incidental
thing that happens when kids are
socializing” Smith (2018). Aspirational
discussions do not need to happen in a
formal setting, they should be a ‘social
norm.’

Whose aspiration? 
“We teach working class kids that
in order to continue their
education they have to stop being
working class.” (Merrick 2019) We
need to carefully consider
whether our ideas of aspiration
actually match those of our pupils.



EARLY INTERVENTION

INDEPENDENCE
”Reception teachers will tell you that it is
very common for boys to turn at school for
their first time significantly less
independent than their female peers”
(Wilson 2013). Wilson goes on to argue
the only way this can change is by holding
sessions with parents that specifically
focus on how to support male
development.

FINE MOTOR SKILLS
In order to develop future writing skills in
Boys, it is essential that there are
adequate and plentiful opportunities to
practice their fine motor skills. “Allow
Boys to develop increasing precision by
allowing them to start with big actions on
a big area” (Lincolnshire NHS Trust 2018).
“Physical development lays the
foundations for later cognitive and social
skills.” (Zosh et al 2017)

PLAY
It is nothing new, but the evidence seems 
to be stronger each year, pupils need 
sufficient opportunity to ‘learn in the 
moment’ through play. Pupils need to 
learn individual agency through being 
supported rather than directed: “Agency 
in learning through play means seeing the 
child as capable rather than a blank
slate to be filled” (Daniels & Shumow, 
2003). This in theory should bolster the 
independence we want boys to achieve. 

PHONICS
The percentage of male students at the
expected standard in phonics in Year 1
stands at 79% in comparison to their
female counterparts at 86% (DfE 2018).
Deliberate programs and schemes with a
large scale success rate should be adopted
in all Early Years and settings with staff,
students, and parents being informed of
good phonics practice.
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