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Our perceptions

How we perceive boys is crucial to 
developing a culture in which boys 
thrive and achieve as well as others
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Perceptions of Boys



Language

“The heart of the issue is the day to day 
relationship between teacher and pupil.

The essential theme is that teachers must rethink 
the language they use when communicating with 
boys inside and outside the classroom.”

Peter Downes
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Activity One

List 5 -10 words 
phrases used 
which reinforce 
boy culture

For each word 
think of a more 
‘neutral’ 
alternative

Suggest ways you 
can develop this 
as a whole school 
language for all 
adults (teachers, 
TAs, caretakers, …
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The way this is developed is a real challenge!!



Think about how we phrase a question:

What do you really want?

What do you really want?

What do you really want?

What do you really want?

What do you really want?
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Communication:
Words chosen and used = 7% 

Tone of voice = 38% 
Non-verbal accompaniment= 55%



Our 
expectations/enthusiasm

What do we expect of our boys as 
‘ambassadors’ for our school?
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Encouragement inside and outside of the 
classroom is key. Boys should be enthused as 
much as girls. This might require ‘tailored 
approaches’ but it will create the right ethos. 
Schools should utilise those adults around 
the school who are particularly good at this.





Activity Two
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Barrier to Boys’ 

Achievement

Why does it exist? Ideas to Remove Barriers Action

Who, When, 

How

The model of masculinity 

presented by the boy culture 

within a school

Breaktimes for boys tend to 

be hyper physical

Peer Pressure to ‘conform to 

the stereotype’



Creativity

Engaging boys in creative projects 
gives them a clear end product. 

In Australia there has been a 
project called ‘Boys, Blokes, 
Books, and Bytes’ (Kuper and 
Jacobs 2018). 
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Read the Article about the High School in 
Derbyshire

Activity Three
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• Can you think of case studies of boys who have been 
turned round?

• What was the trigger?
• Why do you think this was?
• Can we use this with our current 'leaders'?



Whole School Change

•Aspiration

•Expectations

• Intervention



Myhill & Jones (2004)

•‘Tendency to associate boys with 
underachievement and girls with high 
achievement’

•‘80% of the teachers expected that 
boys and girls should get same results. 
This commitment to equal 
achievement, however, was not 
reflected in teachers’ 
perceptions…about classroom attitude 
and behaviour and ability within 
different areas of the curriculum.’

We already do that don’t we?

• Target grades are set high and 
non gender specific

• Behaviour management policies 
are non-gendered and 
expect high behaviour standards

• All teachers want boys to 
do well don’t they?

Really High Expectations
for all pupils



In practise?
• Boys were allowed to work less hard in lessons

(at least they are not making a noise)

• Sub-standard work was accepted

(at least it was handed in)

• Less sophisticated verbal answers were expected 
or accepted

• Less profiling of boys achievement: display, newsletters

• Praise was unequally distributed

• Nominations for awards were unequal unless directed

• Pupil voice reflected the Myhill & Jones findings

Really High Expectations
for all pupils



What does change actually look like and what does it take?
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Acceptance is the first step

Identifying strategies worth developing Making it Real: What does that mean?

• Based on our own Data and Research (ours and 
others)

1. Behaviour: fairness and tone

2. Deep questioning for understanding/Oracy

3. Display and environment

4. Quality of relationships

5. High Expectations and certainty of follow up



Behaviour

• Tracking and 
consistency = high priority

• Boys not working in 
lesson = low level 
disruption; Low standard 
work = not acceptable, 
both a whole school 
approach supported by 
SLT

• Girls clearly not able to 
"get away with" ...

High Expectations

• CEIAG and use of 
careers adviser

• Dept specific action 
plans, reviewed.

• Review of images and 
profiling used in 
newsletter and display

Few approaches, relentlessly applied.
Senior Team priority

Teaching & Learning

• Whole school 
CPL & Collaboration 
Team focus: we are all
doing this (not just a one 
off input, followed up 
and repeated)

• Research on 
methodology and most 
useful strategies 
= metacognition, 
modelling and scaffolding

Relationships
• Guidance 

and expectations of 
staff whilst on duty

• Guidance and 
expectations of positive 
contact home

• Holding a mirror up to 
the way we talk to boys

HT led input once a term to whole staff on the update of the gaps - this was regularly revisited throughout a year
Focus of Quality Assurance; CIP and DIP
Focus on display and marketing.
SLT roles to highlight and monitor the data



Teaching & Learning:
• Focus on oracy and developing 

answers
• Drawing out answers, not 

settling for low level 
responses, challenging short 
answers, giving thinking time, 
insisting on examples/analysis -
deep questioning

• Praise answers on merit and be 
specific about what is praise 
worthy (self-efficacy)

• Very clear, specific, time 
bonded homework which is 
retrieval and revisiting built in.

Behaviour:
• Ensuring equality in P1s 

given
• Proactively creating 

opportunities in class for 
boys to show themselves at 
their best

• Positive contact home
• Quiet correction not public
• Positive role models within 

student body
• Being focused on not letting 

girls get away with things
• Regular tracking and 

feedback to CLs and all staff 
on the gap and the balance

Few approaches, relentlessly applied.
At classroom and student level

Relationships:
• Greet at the door, smile 

(even if you don’t feel like 
it)

• Notice the students 
outside of lessons

• Positive contact 
home: communicate that 
you like their children and 
they can do your subject!

• Build self esteem with 
repeated specific 
examples of progress

Every department submitted a simple development plan which outlined what the barriers were specific to their subject 
and what actions they would take to overcome them. This was then QA'd and reviewed for impact.
Every year group monitored Praise and Consequence, engagement as part of the whole school tracking per term

High Expectations:
• Not accepting lower quality 

work, insisting it is done to a 
suitable standard

• Live marking to set standards
• Modelling
• Have a stock of equipment to 

resolve immediate barriers 
(but logging the lack of 
equipment as an issue)

• Use of metacognition 
strategies to set clear 
focused specific revision 
programmes



• P8 Gap has narrowed

• 2019 Girls P8 dipped – Boys did not

• 3 subjects showing closed gap and a number 
of others positively closing

• Praise over 1 year moved from 11% gap 
to 7%

• P3 moved 20% gap to 8% gap

• All nominations and awards are 
equally represented

• Engagement in Leadership and Extra-
curricular is balanced

Can a gender gap be shifted?

Our P8 Gap compared to National Gap



Constant review and refocus: the battleground moves

• Revision strategies and commitment: using metacognition to be precise about what, when and how.

• Working with parents to show them what it looks like and how they can help

• Keep focused on the basics: biases are deep and unconscious – this is not a one year solution

We are not there yet....
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